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INTRODUCTION

As a Peace Corps Volunteer teacher, you are in a unique situation.
Not only do you have the opportunity to learn and observe a new
culture and introduce your own culture to others, you will also
create—together with your students—a whole new classroom
culture. This is exciting and inspiring! Whether or not you have
previous teaching experience, teaching in a new culture requires
thoughtful planning and adjustment. This Idea Book will help

you approach your new classroom in a culturally sensitive and
appropriate manner.

This book was written in response to feedback from Volunteer
teachers. They report that managing a classroom in a new cultural
environment is a primary challenge. Many feel that the time spent
dealing with classroom management issues detracts from the
time spent actually teaching content. Sensitive and complicated
questions, such as how to teach in a school that condones corporal
punishment, surfaced frequently.

Volunteers and staff members from around the world were

asked to submit ideas and suggestions. Here you will find
practical strategies for dealing with the most commonly reported
challenges. Suggestions range from how to develop useful
classroom routines to more complex topics, such as assessing
students fairly and effectively.

Peace Corps
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It would be helpful to read this book before you start teaching,
but it will be equally helpful once you are teaching. When you
run into situations that you did not expect, this book will give
you some strategies to begin to understand them. It will help you
think about the classroom, your students, and your colleagues
from new perspectives so you can adapt to a new teaching
environment. There are exercises that ask you to exchange
information with your host colleagues. Take the opportunity to
learn as much as you can from your teaching colleagues, your
students, and Peace Corps staff.

Finally, do not forget to assess your own learning! In Chapter 6,
you will find a progress checklist so you can chart your growth as
a classroom manager as the year unfolds. Above all, enjoy your
teaching (and learning) experience and come back to this book
often. With each review, you will find another idea that you can
read about today and implement tomorrow.

2 Peace Corps



CHAPTER 1

Managing Classrooms to Maximize Student
Learning: An Overview

What Do You Think?

Reflect back on all the classes and classrooms in which
you were a student, teacher, or observer—including
those in your host country. With these thoughts in mind,
complete the exercise below.

Imagine your ideal classroom. You are in your host country
classroom. Look around.

What does your room look like?

What is in it?

What are the students doing?

What are you doing?

Close your eyes and try to imagine the scene. Write about some of
your images in the space below.

Peace Corps
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You may have a vision of your perfect classroom, but what

do teachers actually do to make it a reality? This is a common
question; generations of teachers have looked for ways to ensure
an ideal learning environment. In this chapter, you will find time-
tested ideas gathered from education research, host country
teachers, and Volunteer teachers. Keep in mind that not every idea
will work in all situations: teachers need to be flexible and have a
variety of tools to suit the context in which they find themselves.
Often, a strategy that works with one group of students in the
morning will not work with a similar but different group of
students in the afternoon!

Key Ideas in This Chapter

Three teacher characteristics are essential to support
student learning.’ Effective teachers

* have positive expectations for student success;
* are good classroom managers; and
» know how to provide good instruction.

Positive Expectations of Student Success

Students tend to live up to the expectations teachers set for
them. Set your expectations realistically high and consistently
communicate positive expectations during instruction and your
students will rise to meet those expectations.

Be positive with your students! Let them know you believe
in them and that they can do it! Encourage and praise
student attempts (e.g., “You got the first part right, keep
trying! You'll get it!”).

—Peace Corps/The Gambia

1 Adapted from Thomas L. Good and Jere E. Brophy. Looking in Classrooms, 9th ed.
Boston: Allyn and Bacon, 2002.
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Managing Classrooms to Maximize Student Learning: An Overview

Look for opportunities to communicate positive expectations to
your students.

® Meet them at the classroom door with a smile and greeting
that says, “l am glad you are here today to learn”

e Set challenging but achievable learning objectives and allow
adequate time for students to accomplish the objectives.

o Acknowledge past learning achievements and predict future
success. “Yesterday we learned adjectives to describe physical
characteristics. Now we are ready to brainstorm adjectives to
describe someone’s personality.”

® Provide students with an assist, hint, or prompt. For example:
“Remember the formula for the area of a rectangle? How
might that relate to the formula for the area of a triangle?”

e Ask follow-up questions that make students think. For
example:“That is an interesting position. What thought
process led you to it?”

® Give lower-achieving and higher-achieving students (and
girls as well as boys) equal attention and structure learning
activities to ensure their success.

® Prepare core activities for everyone and extension activities
for those who finish first. One option: ask students who finish
quickly to assist peers who may have questions.

e Follow up on work that you assign to students. When
teachers assign work and do not follow up on it, students
begin to lose motivation.

/

Reaction to Positive Expectations of Student Success )
“lwalk in my classroom. I'm a few minutes late. The teacher smiles
at me. | go to my desk and start working. | don’t quite finish when
the teacher asks for volunteers to check our work. | raise my hand
for the first problem and the teacher calls on me. | say my answer,
and the teacher says, ‘Good try! Thanks for taking a chance!’ |
know my answer is wrong, but | feel good anyway. The teacher
tells us that it's more important that we try than to always get the
answer right. The teacher calls us ‘risk takers. After | hear the right
answer and she explains it, | change mine so I'll remember it

\ —a student from the South Pacific

/
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Demonstrating your positive expectations of student success
motivates students, helps ensure their cooperation, and builds
productive student-teacher relationships. Your expectations
become a self-fulfilling prophecy.

The Star Strategy

“At the end of each class, | recognize at least one student
for something she or he did that day that deserves
recognition. On a star-shaped piece of paper that | will
pin to a bulletin board, | write the student’s name, the
date, and what he or she did. Once a student has three
stars, he or she can choose a prize from the treasure
chest. If I forget to give the star, my students frantically
call, ‘Miss! The star!”

—pPeace Corps/Kiribati primary teacher

\

Changing Negative Words to Positive Phrases

During a workshop, Bolivian teachers generated a list of negative
Spanish words or commands that might be used with students
and then developed more positive, encouraging terms to use
instead. For example, instead of saying “You are lazy,” say, “You
are capable of doing your homework”; instead of “Be quiet!” say,
“Keep calm, please.”

Collect more ideas to communicate positive expectations of
student success that fit the host country’s culture from your teacher
counterpart, other teachers, Peace Corps staff, and students.

Classroom Management Skills

Classroom management refers to teacher behaviors that facilitate
learning. A well-managed classroom increases learning because
students spend more time on task. Chapter 3:“Strategies for
Classroom Management” probes deeper into the topic and
includes many ideas. Following are a few thoughts to jumpstart
thinking about classroom management.

6 Peace Corps



Managing Classrooms to Maximize Student Learning: An Overview

What does a well-managed classroom look like?

Students are deeply involved with their work. The climate of the
classroom is work-oriented, but relaxed and pleasant.

Peace Corps Volunteers in Bulgaria recommend “classroom
structure before instruction!”

How to support student learning

Establish classroom rules and procedures during the first days
of school and consistently and fairly enforce them throughout
the school year. Be consistent.

Establish a positive professional relationship with students—
the teacher is both in charge and cooperative. You will never
have enough techniques to get students to behave and learn if
you do not first create positive relationships.

Give understandable instructions so students know exactly
what they are expected to do. (Cultural Hint: Do not ask,
“Does everyone understand?” In many cultures, students
would not dare say “No” because that would indicate the
teacher did not do his or her job well.)

Use nonverbal signals rather than words. Silent cues are less
disruptive.

Delegate, delegate, delegate! Students learn skills and
responsibility, while saving the teacher time. But, teach
students how to accomplish the delegated task or this time
saver can turn into a time waster.

Move around the classroom. Move closer to problem
spots in the classroom. This tactic tends to prevent or stop
inappropriate behaviors.

Have a back-up plan if the lesson is not going well or runs short.

Peace Corps 7
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behaviors described on the previous pages with l

Discuss the classroom management teacher

your counterpart teacher. Ask if they are culturally
appropriate and inquire about classroom
management norms at your host school.

Classroom management will not make your students hate
you. On the contrary, students will respect you more and
be more enthusiastic about learning when they see you are
serious about education.

—pPeace Corps/Romania

\

—

Using sign language or nonverbal cues encourages a person
to look at the speaker. Some students who do not do as well
academically excel in reading sign language or nonverbal cues.

“As much as | want my students to take the content knowledge
from my class, | also want to teach life skills, like manners. For

a student who has done something for me, such as turning off
the lights at the end of the day, | sign or cue, ‘Thank you.’ During
assemblies, | often catch the eye of a student whose mind is
wandering and sign or cue, ‘Pay attention, please.

“There are some basic words that | use over and over. | created
signs or cues for these. In time, the students become involved and
create signs of their own. They even made up signs for ‘give me
five! Many of my students are kinesthetic learners.”

—Volunteer teacher in Latin America

“Values are caught, not taught” Teachers who are courteous,
enthusiastic, in control, patient, and organized provide examples
for their students through their actions. For example, if the class
is getting too loud, don’t shout to be heard, speak at a normal
volume so the class has to be quiet to hear you.

8 Peace Corps



Managing Classrooms to Maximize Student Learning: An Overview

Instruction Skills

Instruction is what most people think of as teaching. In addition to
content knowledge, teachers need the skills to design and deliver
engaging lessons, and the skills to monitor learning progress.

&
Cultural note: Using a teaching method that produces
good results in one culture does not mean it will work in
a different culture. The method may need to be culturally
adapted or it may not be appropriate. For example, a
straightforward, fact-based, logical instructional approach
is effective in training some teachers, while others prefer
stories from which they can deduce information. There
is more about culture and how it influences education in
Chapter 2: “Teaching in a Cross-cultural Context.”

Both instruction and learning are easier in a well-managed classroom
where students are expected to succeed. But when instruction fails to
actively involve students in their learning, they become restless and
classroom management becomes increasingly difficult.

Effective teachers

Understand students’level of knowledge and design lessons
to fit students’ abilities.

Clearly state the learning objective for the lesson. When
students are told the objective, they know what they are
responsible for learning.

Break concepts and skills into small digestible learning
chunks—no more than two or three new ideas per lesson.

Structure lessons so students experience a variety of
instruction methods and to accommodate different learning
styles and maintain students’interest. Change the type of
activity during the lesson to help students concentrate more
effectively on each task.

Pace instructions to allow students the time they need to
achieve learning objectives.

Peace Corps 9
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Incorporate students’interests into lessons. Use examples from
students’daily lives to make lessons relevant. (Community
Content-based Instruction (CCBI) Volunteer Workbook [ICE No.
MO0O073] is a great resource.)

Use visuals (graphic organizers, maps, word webs, drawings,
pictures). Students may understand visuals better than
words, especially when the teacher and student have
different first languages. See sample graphic organizers at
the end of the chapter.

Use silent signals to give directions, such as a finger on the lips
to mean don't speak, or a hand behind your ear to mean listen.

Engage students physically and mentally in lessons
(manipulatives, role-plays, drama, pantomime, games, or
artwork).

Assess learning to determine if learning objectives were
achieved. If not, adjust instruction to enable students to learn
the concepts and/or skills.

Teach to different learning modalities—auditory, visual,
kinesthetic; right brained, left brained; multiple intelligences;
learning styles. (See chart on the next page and Nonformal
Education Manual [ICE No. M0042] Pages 48-49 for more
information on learning styles.)

Use common factors that all teenagers are interested in
to grab their immediate attention, such as music, sports,
television and film. Incorporate these interests into your
lesson plans and real learning will occur.

—~Peace Corps/Bulgaria

Peace Corps



Managing Classrooms to Maximize Student Learning: An Overview

Not an artist? Simple stick figures suffice. Copy clip art
illustrations. Enlist students to provide the visuals—let
students with artistic talent shine.

—pPeace Corps/Tonga
Learning from Feeling
(Concrete Experience)
« Learning from specific experiences
- Relating to people
- Sensitivity to feelings and people

Learning
H by Watching
Learning o and Listening
by Doing w (Reflective
(Active Observation)

Experimentation) w :
E - Careful observation
+ Ability to get before making a
things done HOW WE EROCESS judgmgnt
« Risk taking R « Viewing things from
- Influencing people and C different perspectives
events through action E « Looking for the
\II meaning of things

E

Learning by Thinking
(Abstract Conceptualization)
« Logical Analysis of ideas
» Systematic planning
- Acting on an intellectual understanding of a situation
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\
fThoughts on Instruction from a Peace Corps/Nepal Volunteer Teacher
One reason Volunteers might feel that their classes are “falling apart”
may be because they are teaching to only one type of learner. For
example, lecturing day in and day out may leave many students in the
class lost or bored, which may result in acting out, chatting too much,
or even missing class.

Even with few teaching materials and obligations to teach specific
content, it is possible to be creative and appeal to visual, tactile, and
auditory learners. Also remember that some students learn well from each
other in a more social way; they will need to work in pairs and groups. )

Lesson planning

Well developed lesson plans help ensure effective instruction
techniques are incorporated into your lessons. As a rule of thumb,
it takes about twice as long to develop an effective lesson plan as
it does to teach the lesson in the classroom. Talk to your supervisor
or Peace Corps staff to learn about approved lesson plan formats
for your host school.

Regardless of teaching styles, traditions and cultures, all high-
quality teaching has a common goal—student learning.

12 Peace Corps



Managing Classrooms to Maximize Student Learning: An Overview

Summary

This chapter has described three key skill sets teachers need to
develop in order to support student learning. When all three skills
sets are present, you provide a positive classroom environment for
student success.

Teacher has Teacher

excellent has good
classroom instruction
management Positive skills
skills learning
environment

Teacher has
positive expectations
of student success

As you read the rest of this book, you will have opportunities to
test ideas against host country cultural norms—including different
value systems. These norms may produce different expectations
of the roles and behaviors of students and teachers. Keep an open
mind and continually try and imagine what will work for you and
your students in your new teaching context. Discuss your ideas
with Peace Corps staff, counterpart teachers, and experienced
Volunteers to see if they will succeed in your school.

The way to get good ideas is to get lots of ideas and throw
the bad ones away.
—Dr. Linus Pauling

Additional instruction resources:

Community Content-based Instruction (CCBI) Volunteer Workbook. Washington, DC:
Peace Corps, 2005. [ICE No. M0073]

Nonformal Education Manual. Washington, DC: Peace Corps, 2004. [ICE No. M0046]
Teaching English as a Foreign Language to Large Multilevel Classes. Washington, DC:
Peace Corps, 1992. [ICE No. M0046]

Peace Corps 13
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Examples and Tools

Sample Graphic Organizers
Word web

The word web (or cluster map) is used to describe a central idea: a
thing, a process, a concept, a proposition. The map can be used to
check students’ level of understanding before planning a lesson,
as a warm-up or transition, or as a quick assessment. The key
questions are: What is the central idea? What does this central idea
make you think about or remember?

TOPIC/ lFaf‘t/ ,
CONCEPT/ nformation
THEME

14 Peace Corps
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For example, before starting a unit on a particular period of
history, brainstorm what students know (or think they know)
about it. Refer to the web as you teach the unit to help students
make connections in their thinking, to reinforce what they know,
or to clarify misconceptions. Or, use the web as a warm-up in a
mathematics class. Put a number in the middle and ask students
to think of as many ways as they can to add or subtract to get that
number. (So, with “5”in the middle, you would get “4+1",“7-2",
“3+2’, etc,, radiating from the middle.)

Compare/contrast chart

This chart can be used to compare and contrast two or more items,
characters in a story, proposals, etc. List each item to be compared
along the top, and list the characteristics of the items you want to
compare along the side.

Example:

Proposal A Proposal B

Cost

Time to completion

Skills/assets needed

Overall end result

Peace Corps 15
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Problem-solving organizer

Use this organizer to help students map out their problem-solving
thinking in any content area. The key questions are: What is the

problem? What are the possible solutions? Which solution is best?
How will you implement this solution?

The problem:
Consequences Value
What will happen | Pro How important is
Possible if this solution is or the consequence?
Solutions adopted? Con? Why?
The best solution is:

Peace Corps




CHAPTER 2
Teaching in a Cross-Cultural Context

What Do You Think?

Before reading this chapter, think back to an experience
you had with a foreign teacher or trainer. Perhaps you had
a college professor or a teaching assistant from another
country. You can also reflect on host country teachers or
trainers you have had while in Peace Corps training.

Here are some questions to guide your thoughts.

1.

How was their dress, body language, tone of voice, or level of
formality different from American teachers?

How did this teacher affect your learning, both positively and
negatively?

Did this teacher bring new perspectives to the topic or present
material using techniques you had not encountered before?
Were you always able to understand what the teacher said?

Did the examples this teacher use seem relevant to your life?

Were this teacher’s expectations of student behavior and/
or academic standards similar to your previous classroom
experiences?

Can you remember an instance when you had trouble talking
to or explaining something to the teacher? If so, why do you
think it was difficult?

If given the opportunity, would you choose to have this
teacher/trainer again? Why or why not?

Reflecting on your experience of being taught by someone from a
different culture might provide insight into how your behavior might
be perceived by your students. Having a foreign teacher can be
enriching and frustrating. Much depends on cultural understanding
and how teaching is adapted to accommodate cultural differences.

Peace Corps 17
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This chapter explores the question of why cultural awareness is
important when planning and conducting day-to-day teaching
and learning activities.

Key Ideas in This Chapter

1. Culture matters—it influences day-to-day
classroom activities.

2. Tounderstand others, you must first understand yourself.

3. Tounderstand the cultural environment of your school
and classroom requires ongoing effort.

4. Introduce new ideas or changes in a culturally sensitive manner.

What can you do to ensure your students have a positive learning
experience with their foreign teacher? Start by seeing your
“cultural” self in the school setting. Then learn as much as you can
about the host country’s values and assumptions that influence
how your school is run and how the students and teachers
behave. This will be an ongoing process your entire Volunteer
service! Every time something causes you to say, “l didn’t expect
that!” or “What did he or she mean by that?”you are trying to
figure out another cross-cultural experience. If you determine
that introducing change would benefit students, this chapter
offers some considerations for introducing new ideas or change.

Simple definitions of commonly used terms in this book

Culture:"The way we do things around here!
Values: Principles a group believes are good or right.
Norms: Typical behaviors of group members.

18 Peace Corps



Teaching in a Cross-Cultural Context

Examine Your Own Culture

The essence of cross-cultural understanding is knowing how
your own culture is both similar to and different from the
local or‘target culture! For this reason, those who pursue
cross-cultural knowledge must, sooner or later, turn their
gaze on themselves.
—_Culture Matters: The Peace Corps
Cross-Cultural Workbook, Page 37

What is your cultural intelligence?

“Cultural intelligence”is the sum of the knowledge, skills, and
attitudes that enable a Volunteer teacher to work successfully
with students, fellow teachers, administrators, and parents at a
host school. You are not born with cultural intelligence, nor is it
acquired overnight.

Remember the three aspects of cultural intelligence with three
questions: What? Why? How?'

What? Knowledge about cultures
Why? Awareness of yourself and others
How? Specific skills

Knowledge .
Awareness Specific
about Cultures ) Cultural
+ (ofyourself 4  Skills = .
(facts and ; Intelligence
cultural traits) and others) (behaviors)

1 Peterson, Brooks. Cultural Intelligence: A Guide to Working with People from Other
Cultures. Yarmouth, ME: Intercultural Press, Inc., 2004. Page 13.
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—

-

How do you gain cultural intelligence?

First: Increase your awareness of your own cultural values, beliefs,

traditions, and norms and how they affect your behavior.

Next: Appreciatively observe everyday school life and ask
nonjudgmental questions. Make tentative assumptions about

the culture and check your assumptions through additional
observations and/or discussions with individuals familiar with the
culture. Learn from your mistakes. Study and practice the language.

Finally: Adapt some behaviors that enable you to function in the
culture, while maintaining your own values and beliefs.

Volunteers who have developed cultural intelligence recognize

cultures have evolved to meet the needs of their people. There are
valid, but perhaps not obvious, reasons why a culture is how it is.
Having a reaction to or questions about another culture is natural,
but it is important to respect the host country’s cultural beliefs,
values, or traditions. It is their culture and it works for them.

In addition to working with your counterpart and colleagues, you
might want to find your own personal “cultural coach.” Respectful and
successful expatriates who have lived in the country for many years may
be more attuned to the cultural differences than host country nationals.
They may find it easier to explain cultural differences than your host
colleagues. Be sure, though, to check the information you get from an
expatriate with host country coaches, just to be sure it is accurate!

Cultural values

Because cultures are complex, we use models to help understand
them. The five culture scales described by Brooks Peterson also
illustrates the differences between low-context and high-context
cultures.? Keeping these generalizations in mind may offer
insight into behavior patterns and relationships you observe

in your school and community. A simplified model of low
context (informal) and high context (formal) is shown below as a
continuum. The ends of the continuum are definitions. People’s
styles and values may fall all along the continuum.

2 Peterson, Brooks. Cultural Intelligence: A Guide to Working with People from Other
Cultures. Yarmouth, ME: Intercultural Press, Inc., 2004. Page 61.

20
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Teaching in a Cross-Cultural Context

Low Context (Informal) High Context (Formal)
Hierarch

Equality (low |.erarc y

ower distance) (high power
P distance)
Direct Indirect
communication communication

o Typical Most of the rest )
Individual is U.S. Citizen of the world Groupis
important \ / \ / important
Task focts Relationship
\ focus

Risk taking Cautious

Context refers to the circumstances in which a particular event or
action occurs. In reference to culture, context refers to the often
unwritten rules or norms that have evolved and become part of a
group’s expected behavior in various situations.

A high-context, or formal, culture evolves when people live
together for many generations. Because there is so much general
understanding and shared knowledge, people do not need to
explain many things to each other; the context gives the clues. For
example, the form of communication may vary by age. A young
person speaking to someone older
may use specific verb forms (honorific
titles) and/or may look/not look at
the person, stand or stay seated,

bow slightly or deeply, etc. All of
these things are done automatically,
without much conscious thought.

Everything matters in high-context
cultures: how you dress, how you
greet each other, who you consider
your “family,” and so on. Members of the culture understand
behavioral expectations from the context. Outsiders find
behaviors puzzling because they cannot see the context. People in
high-context cultures are cautious of change because they often
have long traditions of how things are done.

Peace Corps 21
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Low-context, or informal, cultures are relatively young societies
and often include mixed ethnic groups. Because people do not
come from generations of living together and knowing everyone,
they have less shared context on which to base their interactions.
They tend to ask more direct questions to learn about each other,
and get to know people for what they do rather than from whom
they are related. Dress codes may be relaxed and people may
address each other in a casual manner even across age groups—
the use of first names is common.
People focus more on doing things,
rather than spending time nurturing
relationships. Change is more readily
accepted as the norm, generally with
a belief that the future will be better.

Most Peace Corps Volunteers come
\ ! from the low-context U.S. culture,
E LR | unless their family belongs to one

i e . .

of the high-context subcultures in

the U.S. In most of the rest of the world cultures are higher context.
Itis important to remember, however, that this is a model. There is
diversity within every culture. Also, each individual may find him/
herself in a different place on the continuum depending on the
situation or context, such as at work, at home with family, etc.

Based on the diagram and description about low- and high-
context cultures, what are five specific differences you would
expect if your school is in a high-context culture and you come
from a low-context culture?

1.

2
3
4,
5

To learn more about American cultural values read Pages 37-57 and complete
the exercise “Fundamentals of Culture: Comparing American and Host Country
Views” on Pages 179-182 in Culture Matters: The Peace Corps Cross-Cultural
Workbook [ICE No. T0087].
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Cultural norms

Cultural norms are often so strongly ingrained in an individual’s
daily life that the individual is unaware of certain behaviors. Until
these behaviors are seen in the context of a different culture with
different values, the individual may have difficulty recognizing and
changing or adapting them.

Think-Pair-Share Activity

When we look at a situation, we interpret what . ’

is happening through the filter of what our
culture tells us is happening. Read the following
description of a classroom in a developing
country written by an American observer.

Teachers’ frequent use of corporal punishment discourages
students from actively participating in the classroom. Students
are expected to sit rigidly in their seats and speak only when
spoken to. Conditioned in that way, it is not surprising they don’t
feel free to speak out in the classroom; their shyness, however,
should not be mistaken for lack of interest.

Think about what you just read. What conclusions
(judgments) were made about learning conditions in this
classroom? How did cultural values and beliefs influence the
writer’s conclusions?

Pair with a host country teacher who has also read and
thought about the classroom description by the American
observer.

Share your thoughts with each other and discuss how cultural
values and beliefs affect how teachers manage their classrooms.

—Activity adapted from a Peace Corps/Tonga pre-service training exercise.
Classroom description is from Culture Matters: The Peace Corps Cross-Cultural
Workbook, Page 8.
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Examine a New Culture

Schools are a microcosm of community culture. They reflect the
community’s cultural values and take an active role in passing both
visible and hidden cultural elements to the next generation. Cross-
cultural experts use the analogy of an iceberg to help explain the
visible and hidden components at play in a culture. The iceberg

is used because culture, like an iceberg, is nearly 90 percent
underwater or invisible. The invisible or hidden parts to culture are
beliefs, values, and assumptions—the reasons people behave the
way they do. The visible aspects of culture are things you might
photograph or observe.

Let’s examine some of the cultural elements that are in, or
influence, the formal educational setting.

School culture as an iceberg

* Behaviors of
students, teachers,
administrators © Dress
* Materials on the walls ® Furniture
arrangements * Types of books and materials
* Discipline methods * Classroom activities
* Student/teacher relationship

Tip of the iceberg/
observable culture

* What school stakeholders want students to become as adults (the
desired outcome of education) * How the individual fits into society © Beliefs
about human nature  Beliefs about the role of religion in education * Beliefs about
the value of the individual * Importance of work or study * Motivations for academic
achievement « Tolerance for change ® Importance of “saving face,"i.e., maintaining appearances
and dignity * Communications styles (direct or indirect) * Attitudes about the roles of men and
women  Attitude toward authority  Sense of what is fair in assigning grades and discipline
* Attitude about ownership (individual ownership or group ownership)  Attitude toward doing
your own work or getting help from others  Attitude toward offering money to school officials to
gain entrance to the school or to assure a favorable grade © Others?

Hidden
culture/values,
beliefs, and
attitudes
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Some examples of how the hidden culture may affect behaviors in
host schools.

e Teachers and friends do what they can to help a strong math
student gain admission to higher education, even though he
or she cannot get a high enough score in a language class.

e Child-rearing and religious values are reflected in school
discipline practices.

e Grades may be influenced by the status of the student’s family
or a“gift”to a teacher or school official.

e Students stand when a teacher enters the classroom.

e Good students sit in front and bad students sit in the back of
the classroom.

4 )
An education leader from the Caucasus, during a speech on
university academic standards, noted that people had always
accepted bribery for university entrance. They thought it was just
part of their culture, and they had never even considered that other
countries had merit-based systems firmly in place.

An educational leader from the South Pacific said, “Our students
need a good education so they can go overseas to New Zealand,
Australia, or the United States and send money home to their
families.” In Tonga there is a strong cultural duty for young people
to maintain the financial well-being of their families.

N

By observing visible culture (the tip of the iceberg), and
understanding low- and high-context culture generalizations, you
can make some reasonable guesses concerning the hidden values
of the host school’s culture.
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Six activities to gain insight into the host school culture

@ Ahostteacher shadowing activity

This activity allows you to observe the tip of the iceberg.

Find a teacher at the host school who will let you accompany
him or her for several hours a day.

Watch and listen to what is going on around you and record
what you observe. Note the differences between what you see
here and what you would expect to see if you were following a
teacherina U.S. school.

Keep this checklist and the points in mind during the first
school semester. It will take time and knowledge of the host
language to understand some of these things. You may want
to revisit the checklist over the course of the year. As your
language skills improve and your cultural knowledge deepens,
you will notice more subtle nuances of the culture.

Adapted from Culture Matters: The Peace Corps Cross-Cultural Workbook
Pages 131-133.

Nonverbal Communication Communication Styles
1 How do people dress? 1 How do people make suggestions,
1 How do they greet each other? propose ideas?
3 Do people maintain eye contact when a How are disagreements expressed?
they talk? 1 Are people generally direct or indirect in
1 How far apart do people stand? their conversation?
a Does this appear to be a high- or low-

Power Distance Behaviors

?
a How do teachers treat school administrators? context workplace?

a How do school administrators treat teachers?  Other Workplace Norms

2 How do teachers treat students? a When people interact, do they get to the

1 How do students treat teachers? task right away or talk more generally first?

1 Do you see evidence of administrators 1 Are women treated differently than men? If
delegating authority? S0, in what way?

1 Do you see evidence of teachers a What does the prevailing attitude seem to
taking initiative? be about rules and procedures and the need

a With whom do people eat lunch or have tea? to follow them?
Do they eat only with their peers, or is there Do teachers come to work on time and do
mixing of the ranks? Does everyone share food? meetings start on time?

What major differences do you see between the host school and schools you are familiar with in the US.?
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@ A values and norms clarification exercise

Use this activity to identify similarities and differences in your
education values and norms and those of your host school.

Instructions: This is a forced choice exercise where you must choose either answer a or an